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Summary

Underachievers, average achievers, and overachievers in reading,

classified according to the discrepancy between 6th grade reading

score and reading level predicted from a 6th grade test of mental

ability, were compared on measures of educational and occupational

background, family characteristics, and elementary school performance

prior to the 6th grade. Data were analyzed separately for sex and

race (Negro and white) samples and the four samples combined. In

addition, relationships in the combined samples were compared across

upper and lower levels of socio-economic status (SES) and upper and

lower levels of mental ability (6th grade IQ scores above and below

100).

In the combined samples, parents of underachievers had a signifi-
cantly lower mean educational level, occupational level, and SES level

(a weighted combination of father's educational and occupational level)

than parents of average or overachievers. The relationship of these

variables to reading achievement, however, was small, and differences

were not significant in all samples and stratifications.

The differences among achievement groups in educational and occu-

pational background were most significant in the upper SES levels,

indicating that families at successively higher educational levels

(college graduates and above) produce the fewest underachievers.

There was also an interaction of educational and occupational

background, sex, IQ, and reading achievement.
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occupation had a greater relationship to reading achievement (or
influence on, if causality is assumed) for girlé than for boys,
and particularly for girls with higher IQ score;. | |
Differences among the achievement groups on other meaéures of
family characteristics were either not significant or'shoﬁedinegli-
gible relationships to reading achievement. Underachievers had a
higher mean nurber of siblinés than average achievers; however, this
difference was only significant among white males id thélloﬁer IQ.
range. Difference among achievement grdups in marital status of B
parents was also found to be significant éﬁly’in the white male
sample. White male underachievers in lower SES and lower IQ ranges
came from broken homes more often than did average and overachievers.
Amoug white males in the uppér SES and upper IQ rénges, !ifferenc;s..

were not significant.

[ ]

In the Negro male'and Negro female éamples; there wére'véry feﬁ '

significant differences on SES!andlfamily-characterihtic measures.
In the Negro male sample, thére were no significant differehceé on
any of these measures. The difference between achievement groups on
educational and occupational levels of fathet tor Negro females |
approached significance; thé difference on SES .uvel waé significant.
In part, failure to find significant differences in the Negro
samples could be attributed to the restricted variance on some
measureé. In the Négro samples, number of siblings-was not lineafiy

related to reading achievement. Among both Negro males and Negro
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females, the lowest percentage of underachievers was found in small
families (0 to 2 siblings) and large families (6 or more siblings).

In contrast to the pattern in the white male and white female samples,
the highest percentage of average and overachievers in the Negro
samples came from la'rge families.

Measures of earlier elementary school performance consisted of
3rd grade reading and IQ test scores and whether or not subjects had
been retained in grade during elementary school. These data were
available only for those subjects in the 6th grade cohort who were
in the school system in earlier grades.

Although underachievers were retained more often in elementary
school grades than average or overachievers, the difference among
achievement groups was only significant in the Negro female sample.

Comparison of achievement groups on 3rd and 6th grade reading
performance produced five findings: (1) underachievers were reading
at a significantly lower level than average or overachievers in the
3rd grade, (2) there was a decrease from the 3rd to the 6th grade
in reading relative to grade placement for underachievers and
average achievers, (3) overachievers, on the other hand, maintained
the same superior level of pe¥formance from grades 3 to 6, (4) the
decrease in performance from grades 3 to 6 was significantly
greater for underachievers than for average and overachievers,

(5) the degree to which scores changed from grades 3 to 6 was
related to reading level (grade placement) in the 3rd grade. The

findings indicate that normative level of achievement and relative

4
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level of achievement tap different aspects of reading ability and
have different implications for reading achievement over time.
Both should be considered in the diagnosis of reading difficulties

and planning of reading programs.
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Relationships of Family Background and Third Grade
Performance to Sixth Girade Reading Achievement

Dee Norman Lloyd

Research findings have generally shown that measures of socio-
economic level are positively related to academic performance
(Lavin, D. E., 1965). In studies where level of intelliiance has
been controlled, socio-economic’ variables have still differentiated
underachievers from average or overachievers (Vane, J. R., 1966).
From the review of the literature, however, most studies have used
a matching procedure to equate groups on IQ level or socio-economic
status, and the focus of investigation has been largely on under-
achievers in the upper range of mental ability. The procedure in
the present study provided an assessment of reading achievement
over the entire range of mental ability. Three achievement groups
(underachievers, average achievers, and overachievers) were formed
on the basis of discrepancy betweer obtained reading level and
reading level predicted by a test of general mental ability. These
groups were compared on measures of parents' education and occupa-
tion, family characteristics, and measures of elementary school
performance. Since the achievement groups did not differ signifi-
cantly in their mean IQ scores in the 6th grade, the relationships
of these variables to reading achievement would indicate relation-
ships over and above those accounted for by mental ability. More

specific relationships across achievement groups were also
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investigated by stratifying the sample into high and low IQ and SES
levels, and comparisons were also made within the four race-by-sex

samples in the study population.

Method

Subjects

Subjects were 3651 6th grade students who had both the CTMM
IQ score and C.' Reading score that were used to define aqhievemqu
groups (see Part I). Analyses were performed for this sample
(combined samples) and for the four separate race”and sex samples.
The individual race and sex samples consisted of 1624 white males
(WM), 1600 white females dWF), 231 Negro males (NM), and'196 Negro
females (NF). Analyses were also performed with the combined
samples stratified (1) into high and low SES levels and (2) into

high and low IQ score levels. High and low SES groups consisted

of 1487 and 1971 subjects. High and low IQ groups consisted of 2157

and 1494 subjects, respectively.
Variables

The independent variables in this analysis were measures of
occupational level, educational level, and marital status of
parents, number of siblings, elementary school progression, and
performance on standardized tests in the 3rd grade. A11_measures
of parent and family characteristics reflected the status that was

recorded in school records when the subject was in the 6th grade.

i1
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Educational levels of the subject's father and mother were
coded into three categories: elementary, high school, and beyond
high school. These three levels were coded 6, 4, and 1,
respectively, in order to compute the Hollingshead Two-Factor
Index of Social Position (Hollingshead, 1957). The occupational
level of the father consisted of a seven-category scale adapted
from the occupational scale of the Index of Social Position
(Hollingshead and Redlich, 1958). A summary of the seven occu-
pational levels in this scale is as follows:

Level 1: Higher executives, proprietors, and professionals

Level 2: Lesser executives, proprietors, and professionals

Level 3: Administrative, small business owners, minor and

semi-professionals

Level 4: Clerical, sales, and technicians

Level 5: Skilled trades

Level 6: Semi-skilled trades

Level 7: Unskilled workers
The Hollingshead Two-Factor Index (SES level) consisted of a weighted
composite of the occupational and educational levels (occupation
weighted 7 and education weighted 4). The father's educational and
occupational level were used to compute the SES level if that infor-
mation was available. If information for the father was not avail-
able,or if the father was not living with the family, the index was

computed from information available for the mother.1

1The scaling of educational, occupational, and SES levels had a
reverse correspondence to amount of education, etc. In inter-
preting results involving these measures, lower mean 3cores
indicate higher levels.

4
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Measures of family characteristics were the number of siblings
of the subject and the marital status of parents. The former vari-
able was coded directly, the latter consisted of two categories
indicating (1) that the subject's natural parents were alive and
married, and (2) that the natural parents were separated, divorced,
deceased, or remarried.

Measures of elementary school performance prior to the 6th

grade were the 3rd grade California Achievement Test Total Reading

score (3rd grade CAT Reading score), the IQ score from the 3rd grade

California Test of Mental Maturity (3rd grade CTMM IQ score), and

whether or not a subject had been retained in grade during elemen-
tary school (school progression).2 Third grade test scores were
available for only those subjects in the 6th grade cohort who were

in the school system from the 3rd to 6th grades. This was approxi-

mately 60% of the original 6th grade sample. !

Procedures

A discrepancy score that represented the difference between
expected reading level (predicted from the 6th grade CIMM IQ score)
and obtained reading level (6th grade CAT Total Reading score) was

used to define three achievement groups: underachievers, average

2
The 3rd grade CAT reading test was administered between the 4th

and 6th month of the school year (1952-53 for normal progression
subjects). Test was the 1950 edition, primary form AA. The IQ
score was from the 1950 edition, short form, primary level
California Test of Mental Maturity.
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achievers, and overachievers. Achievement groups were formed on

the basis of the standard error of estimate (S.E.E.) for predicting

the 6th grade CAT Reading score from the 6th grade CTMM IQ score.

Underachievers had discrepancy scores below 1 S.E.E.; average

achievers had discrepancy scores between plus and minus 1 S.E.E.;

and overachievers had discrepancy scores above 1 S.E.E. (see Part I).
In the race and sex samples, the expected reading scores were

derived from the regression of the IQ score and the reading score

for each sample (see Part II). That is, the definition of under-,

average, and overachievement was controlled for differences in the

relationship of IQ and reading level that might exist across sex

and race.3 Standard errors of estimate in the four race and sex

samples, however, were similar enough to permit the use of one cut-

off score for defining achievement groups in all samples (discrepancy

score of plus and minus .85). Only in the Negro female sample,

where the standard error of estimate was .768, did this affect the

classification of subjects.4

3The Pearson product-moment correlations between the 6th grade
CTMM IQ score and the 6th grade CAT Reading score were of differ-
ent magnitude, particularly across race. Coefficients in the
four samples were .82 (WM), .78 (WF), .61 (N\M), and .74 (NF).

4Discrepancy scores were rounded to one-tenth of a grade-equivalent
score so that subjects with a score of -.9 or below were classified
as underachievers, and subjects with scores of +.9 or above were
classified as overachievers. Four Negro females who had scores of
-.8 and would have been classified as underachievers by the S.E.E.
in that sample were classified as average achievers for this
analysis. One Negro female had a score of +.8 and was classified
as an average achiever rather than as an overachiever.

14
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In order to investigate the relationship of reading achieve-
ment to other measures at different levels of mental ability, two
groups were formed on the basis of scores on the 6th grade CTMM.
The high IQ level consisted of subjects with 6th grade CTMM IQ
scores of 100 and above; the low IQ level consisted of subjects
with scores below 100. For comparison of reading achievement in
groups with d°'fferent socio-economic status background, subjects
were classifie. into high and low groups on the Two-Factor Index
of Social Position. High SES level consisted of sdbjects from
levels 1, 2, and 3; low SES level consisted of subjects from levels
4 and 5.°

Statistical analyses consisted of analysis of variance tests
across the three achievement groups, with the omega2 statistic as

an index of association, or chi square comparisons where appropriate.

5The comparisons of high and low SES and IQ levels are reported
for the combined samples, i.e., under-, average, and overachievers
in all four race and sex samples. Since the majority of Negro

sub jects had IQ scores below 100 and were concentrated in the
lower SES levels, most Negro subjects were included in the lower
levels of these stratifications. Comparisons of high and low IQ
and SES groups within the separate race-by-sex samples were made
to determine possible interaction effects and to pinpoint specific
subgroups contributing to significant differences across achieve-
ment groups. For these analyses, high and low IQ and SES were
defined in the Negro samples to achieve a more balanced comparison.
High and low IQ levels were defined as an IQ score of 86 and above
and 85 and below, respectively. High SES was defined as levels 1
through 4 of the two-factor index, low SES as level 5. Results
from these data will be referred to only when they add to or contra-
dict results obtained from stratifications in the combined samples.
Data for the IQ and SES groups in the separate race~by-sex samples
are contained in a supplement to this study, copies of which are
available from the author.

15
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Results

General Distributions on Variables

Distribution of the four race-by-sex samples on the experi-
mental variables were compared to provide a basis for interpreting
differences across samples that might be found when the relation-
ships to reading achievement were assessed.

In Table 1, means and standard deviations of the four race-by-
sex samples and the combined samples on family measures are presented.
Mean differences across race samples were significant on all variables.
The Negro samples had lower mean educational level of father, educa-
tional level of mother, occupational level of father, and SES level
than the white samples, and Negro samples had a higher mean number
of siblings than the white samples. Differences on these variables
between white males and white females and between Negro males and i
Negro . females were not significant.

Percentages in categories of marital status of parents are
given in Table 2. The chi-square tests between race samples were
significant (p¢ .02 and p ¢ .0l), with the Negro samples showing
a higher percentage than the white samples of parents who were
separated, divorced, or deceased. Differences between sexes within
race were not significant, although there was a higher percentage

of separated, divorced, or deceased parents among white females

(127) than among white males (9.9%).




Table 1

Means and Standard Deviations on Measures of Family
Characteristics for Race-by-Sex and Combined Samples

White White Negro Negro Combined

Variables Males Females Males Females Samples
Educational level N 1547 1534 213 184 3478
of father M 3.60 3.66 5.32 5.20 3.82
SD 1.74 1.74 1.15 1.24 1.76
Educational level N 1549 1540 217 184 3490
of mother M 3.66 3.71 5.07 4.90 3.83
SD 1.55 1.54 1.19 1.35 1.57
Number of N 1624 1600 231 196 3651
siblings M 2.01 2.04 4.71 4.55 2.33
SD 1.70 1.67 2.73 2.83 2.03
Occupational level N 1518 1510 217 185 3430
of father M 4.13 4.14 5.93 6.02 4.35
SD 1.57 1.53 1.15 1.21 1.62
SES level N 1533 1524 219 182 3458
M 3.23 3.23 4.48 4.52 3.38
SD 1.15 . 1.13 0.74 0.74 1.18

17
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’ Table 2

Marital Status of Parents of Race-by-Sex and Combined Samples

Natural Parents Natural Parents
Married Separated, Divorced,
Deceased, or Remarried
N % N %
White Males
(N=1565) 1410 90.10 155 9.90
White Females
(N=1545) 1359 87.96 186 12.04
Negro Males
(N=226) 186 82.30 40 17.70
Negro Females
(N=191) 157 82.20 34 17.80
Combined Samples
(N=3527) 3112 88.23 415 11.77
Table 3
Elementary School Progression for Race-by-Sex and Combined Samples
Regular Progression Retained-in-Grade
N % N %
White Males
(N=1511) 1361 90.07 150 9.93
White Females
(N=1502) 1428 95.07 74 4.93
Negro Males
(N=224) 140 62.50 84 37.50
Negro Females
(N=191) 136 71.20 55 28.80

Combined Samples
(N=3428) 3065 89.41 1 8363 10.59




- 10 -

In Table 3, the elementary school progression of the samples
is presented. Comparisons between race samples revealed that the
Negro students were retained-in-grade significantly more often
than white students (p< .001). White males were retained signifi-
cantly more than white females (p< .001). Negro males were retained
more than Negro females; however, this difference was not statisti-
cally signifi~ant.

The mean performance of the samples on the 3rd grade standard-
ized tests are given in Table 4. On the 3rd CTMM IQ score, there
were significant differences between race samples and no significant
differences between sex samples within race. The difference in
mean 3rd CAT Reading score was also significant across race. Within
both races, female samples had a higher mean reading level than the
male samples; this difference was significant between white males
and white females (p< .001), but not significant between Negro
males and Negro females.

As anticipated from previous analyses, the Negro and white
samples differed significantly on all variables. These differences
indicated that the Negro samples largely came from lower socio-
economic background and had a lower test performance level than the
white samples. Therefore, in the analysis of reading achievement,
the focus of comparison across race did not concern level of
performance, but was directed at determining whether the relation-
ship of reading achievement to other characteristics was the same

or different in the two race groups.

19
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Table 4

Mean Performance on 3rd Grade Standardized
Tests for Race, Sex, and Combined Samples

: White White Negro Negro Combined
Variables Males Females Males Females Samples
3rd CTMM IQ score N 1075 1023 143 125 2366
M 108.63 108.50 93.70 92.40 106.81
SD 16.25 15.54 15.37 16.25 16.63
3rd CAT total N 1029 965 138 109 2241
reading score M 3.75 4.09 3.15 3.44 3.85
SD .95 .84 .83 .85 .93

<0
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With two exceptions, males and females did not differ signifi-
cantly on characteristics under investigation, and the exceptions
were in agreement with established sex differences (higher reading
level for females, higher retention rate for males). The compara-
bility of the sex samples makes it possible to look for replication
of relationships to reading achievement in two samples and to eval-

uate sex-related differences by their replication across race.

Relationship of Educational level of Parents to Readigg_Achieveﬁent

The comparisons across the three achievement groups on educa-
tional level of father are presented in Table 5. In the combined
samples the difference in mean educational level was statistically
significant (p €.001), with underachievers having fathers with
lower educational levels than fathers of average or overachievers.
The om,ega2 statistic indicated that educational level of father
accounted for 0.9% of the variance among achievement groups.

With the stratification of the sample into high and low SES
level, a significant difference in educational level of the father
was not expected because this measure was a component of the SES
classification. In the high SES group, however, the difference
among achievement groups remained significant (p<4£.05). Under-
achievers from high SES levels had fathers with lower ed'cational
level than did high SES average achievers and overachievers. This
significant difference most likely resulted from the limited number

of categories on this variable. The upper category included any

21
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Table 5
Mean Educational Level of Father of Under-, Average, and

Overachievers in the Combined Samples, High and Low SES
and IQ Ranges, and Separate Race and Sex Samples

Under- Average Cver-
Group achievers achievers achievers F omega
Combined samples N 508 2421 549
M 4.09 3.84 3.46 17.28° 0.93
SD 1.67 1.75 1.84
High SES N 192 992 292 dé
M 2.71 2.44 2.31 .o 3.67 0.36
SD 1.62 1.62 1.59
Low SES N 310 138 250
M 4.92 4.82 4.81 1.27 0.03
SD 1.92 1.02 1.04
High IQ N 367 1432 326 c
M 3.76 3.38 3.05 12.63 1.11
SD 1.74 1.77 1.84
Low IQ N 201 989 223 c
M 4.60 4.51 4.08 8.42" 1.04
SD 1.43 1.50 1.67
White males N 235 1056 256 b
M 3.88 3.59 3.41 4.62° 0.47
SD 1.68 1.75 1.76
White females N 231 1068 235 c
M 4.05 3.68 3.14 16.63° 2.00
SD 1.65 1.71 1.84
Negro males N 23 158 32
M 5.56 5.30 5.22 .67 0.00
SD 0.84 1.18 1.21
Negro females N 19 139 26
M 5.32 5.27 4.73 2.22 1.30
SD 1.34 1.12 1.66
ap.<.05
bp4.01 ’ 22
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educational training beyond high school, ranging from additional
vocational or business training to graduate and advanced profes-
sional degrees. The significant difference among high SES achieve-
ment groups suggested (1) that a more differentiating scale of
educational level would reveal a greater association to reading
achievement, and (2) that in the highest educational levels the
fewest under:chievers would be found.

When the combined samples were stratified into high and low
IQ levels, the relationship of educational level of father to
vnder-, average, and overachievement in reading was found to be
significant at both levels. The direction of the difference among
groups was the'same as that for the total sample, and the percent-
age of variance accounted for was approximately the same.

In the race-by-sex samples, educational level of father was
significaﬁtly related to reading achievement in the white samples.

2 statistic and the significance levels also indicated

The omega
that the relationship was greater for white females than for
white males. Although differences were not statistically signi-
ficant in the two Negro samples, the trend was in the same direc-
tion as in the white samples, with underachievers showing the
lowest mean level. The association was also relatively greater
for Negro females than for Negro males.

The educational level of father in high and low IQ levels
within separate ra..-by-sex samples indicated that there was
also an interaction effect of sex and IQ level in the relatioaship
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of educational level and reading achievement. In the high IQ
level, achievement groups differed significantly in educational
level of father in the white female sample (p { .001; omega2 = 2.26)

2 . 8.93), but these

and the Negro female sample (p<{ .00l; omega
were not significantly different in the white male and Negro male
samples. In the low IQ level, the relationship of educational level
of father was significant for white males (p ¢ .05; omega2 = 0.72)

2 . 1.87) but not for Negro

and for white females (p < .00l; omega
males or Negro females. Thus, the relationship of educational level
to reading achievement among white males appeared to hold predomi-
nantly in the low IQ range. The relationship among white females,
although significant in both high and low IQ levels, was greater in
the high IQ range. The relationship of father's educational level
in the Negro female sample, which was not sufficient to produce a
significant difference across achievement groups among all Negro
females, did show a significant relationship among high IQ Negro
females, thereby increasing the evidence for a stronger associa-
tion of educational level of father to reading achievement among
high IQ females.6

The mean educational levels of mother for the three achieve-

ment groups in the various groupings are presented in Table 6.

The relationship of educational level of mother to reading

6High IQ level for Negro females was defined as a 6th CTMM IQ
score of 86 or above; high IQ level for white females was defined
as an IQ score of 100 or above, see Procedures section.

¢
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Table 6
Mean Educational Level of Mother of Under-, Average, and

Overachievers in the Combined Samples, High and Low SES
and IQ Ranges, and Separate Race and Sex Samples

Under- Average Over-
Group achievers achievers achievers F omega
Combined samples N 512 2427 551 b
M 3.98 3.84 3.67 5.45 0.25
SD 1.49 1.59 1.55
High SES N 192 995 292 a ;
M 3.30 2.96 2.97 3.83 0.38
SD 1.53 1.60 1.55
Low SES N 312 1375 251
M 4.39 4.44 4.47 0.27 0.08
SD 1.28 1.26 1.10
High IQ N 306 1441 327 o :
M 3.66 3.47 3.33 3.57 0.25 i
SD 1.45 . 1.58 1.57
Low IQ N 206 986 224 ;
M 4.46 4.37 4.15 2.77 0.25 |
SD 1.42 1.45 1.38
White males N 234 1060 255
M 3.83 3.64 3.56 1.96 0.12
SD 1.48 1.58 1.48
White females N 231 1073 236 b
M 3.93 3.71 3.47 5.27 0.55
SD 1.48 1.55 1.52
Negro males N 26 157 34
M 5.08 5.08 5.03 .67 0.00
SD 1.02 1.22 1.22
)
Negro females N 21 137 26
M 4.90 4.95 4.65 .52 0.00
SD 1.34 1.29 1.65
ap < .05
bp <.01
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achievement showed the same pattern as educational level of father
in all samples and stratifications, but the relationship was not as
strong. In the combined groups, educational level of mother
accounted for 0.3% of the variance across the achievement groups
compared to 0.97 for educational level of father. The difference
between the groups did not reach significance in the white male

sample, and the significant level of the difference in the white

female sample was lower. Comparing other figures in Table 6 with
those in Table 5, it can be seen that the relationship of educa-
tional level of mother in the high and low SES levels was appfoxi-
mately the same as that for educational level of father. 1In the

high and low IQ levels,the difference among achievement groups in

1
educational level of mother did not reach significance in the low |
1Q level, and the difference was at a lower significance level in
the high IQ level than that for educational level of father. z

Examination of the differences in educational level of mother
across stratifications in the individual samples showed the same
relationships that were found for educational level of father. A

significantly lower mean of underachievers in the high SES level

resulted solely from the significant difference in the white
female sample. In the high IQ level, underachievers showed a
significantly lower educational level of mother only in the female

samples (p <.05 for white females; p <.001 for Negro females).

<6
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The results indicated that the relationship of educational
‘level of parents to achievement in reading was primarily character-
istic of females. This finding was replicated on two measures, one
for father and one for mother, and across race groups. Further,
the relationship resulted ﬁrimarily from differences in the high IQ
level. If IQ and educational level of parents are considered as
determiners o“ reading achievement, the results showed that females
with a high IQ profit more from the higher educational background in
the home than do males. For males, the results suggest the reverse,
for it was only in the low IQ range that educational level of father
was significantly related to reading achievement (white male sample,
p £.05). -

Relatioﬁship of Occupational Level of Father to Reading Achievement

In the combined samples, occupational level of father was
significantly different across the three achievement groups, with
underachievers coming from the lowest mean occupational level
(Table 7). The variance accounted for among groups by occupational
level (0.87%) was similar to that accounted for by educational level
of father (0.9%).

At high and low SES levels, the occupational level of father
was not significantly different across achievement groups (this
variable was a component in the SES classification). There was a
significant difference in both high and low IQ levels, with a
higher significance level and slightly greater percentage of

variance accounted for in the upper IQ range than in the lower IQ

 — —————" s B 18
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Table 7
Mean Occupational Level of Father of Under-, Average, and

Overachievers in the Combined Samples, High and Low
SES and IQ Ranges, and Separate Race and Sex Samples

Under- Average Over- 2
Group achievers achievers achievers F omega
Combined samples N 501 2383 546 ¢
M 4.54 4.39 4.03 14.98 0.81
SD 1.48 1.62 1.70
High SES N 188 981 289
M 3.04 2.87 2.78 2.46 0.20
SD 1.14 1.23 1.24
Low SES N 308 1377 253
M 5.43 5.44 5.41 0.16 0.00
SD 0.72 0.75 0.83
High IQ N 300 1417 324 c
M 4.23 4.00 3.62 11.43 1.01
SD 1.52 1.65 1.70 _
Low IQ N 201 - 966 222 b
M 5.00 4.94 4.62 5.41 0.63
SD 1.28 1.40 1.53
White males N 226 1040 252
M 4.29 4.16 3.90 4.048 0.40
SD 1.45 1.57 1.64
White females N 229 1048 233 c
M 4.49 4.16 3.71 15.47 1.88
SD 1.42 1.51 1.61
Negro males N 25 158 34
M 5.72 5.98 5.88 0.56 0.00
SD 0.84 1.17 1.27 ,
Negro females N 21 137 27
M 6.38 6.04 5.59 2.67 1.78
SD 0.97 1.22 1.28
%p < .05
®p .01 28

¢p ¢ .001
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range. As in the relationships of educational level to reading
achievement, significant relationships resulted from differences
in the two white samples, and primarily in the white female
sample. For white females, the occupational level of father
accounted for 1.97% of the variance across achievement groups
compared to 0.4% in the white male sample. Although the associ-
ation was not significant in either of the Negro samples, there

was a stronger relationship of occupational level to achievement

among Negro females than among Negro males.

In the high and low IQ level stratification in the individual
samples, the same interaction occurred between IQ level and sex
that was found with the measures of educational level. There was

not a significant difference among achievement groups in mean

occupational level of father in the male samples in the high IQ
range, whereas the relationship was significant in both female
samples (p< .001; omega2 = 2.27%, for white females and p <.01;

omega2 = 5.59% for Negro females). In the low IQ range, differ-

ences were only significant in the white male (p <.05;
omega2 = 0.68%) and white female (p <.05; omega2 = 1,08%) samples.

Relationship of SES lLevel to Reading Achievement

Differences across achievement groups in SES level paralleled

those found for educational and occupational level of father, the
two components of this measure. Underachievers had a lower mean

SES level than average and overachievers in all comparisons shown

el
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in Table 8, with the exception of the low 1IQ level and Negro male
sample. As with educational level of father, the difference among

achievement groups remained significant in the high SES stggtifi-

cation, and differences were significant in both high and low IQ
stratifications. As with educational and occupational levels of
father, significant relationships of SES level to reading achieve-

ment resulted primarily from the differences in the female samples.

The significant difference of achievement groups in the high SES
level resulted solely from the difference in the white female
sample (p €.05; omega2 = 0.88%). 1In the high IQ range, differences
were not significant among achievement groups in the two male

samples, but were highly significant in the two female samples

(p £.001).

A methodological question relevant to the prediction and
description of reading achievement concerns the usefulness of the
weighted SES score as opposed to the prediction produced by the
separate components of this composite score. With one exception,
the significance level and percentage of variance figures in Table 8
(SES level) did not differ appreciably from the figures in Table 5
(Educational Level of Father) and Table 7 (Uccupational Level of
Father). This suggested that either the educational or occupational
measure could be used to account for the differences across reading
achievement groups in place of the more complexly-derived SES

measure. The one exception where prediction was better with the
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Table 8

Mean SES Level of Under-, Average, and Overachievers

in the Combined Samples, High and Low SES and
IQ Ranges, aud Separate Race and Sex Samples

Under- Average Over- 2
Group achievers achievers achievers F omega
Combined samples N 508 2402 548
M 3.54 3.40 3.13 17.55¢ 0.95
SD 1.08 1.17 1.25
High SES N 193 1001 " 293 a
M 2.39 2.24 2.17 3.96 0.40
SD 0.80 0.86 0.88
Low SES N 315 1401 R
M 4.24 4.23 4,23 0.08 0.00
SD 0.43 0.42 0.42
High IQ N 305 1428 324
M 3.33 3.10 2.80 15.47¢ 1.39
SD 1.13 1.21 1.26 -
Low IQ N 203, 974 224 b
M 3.85 3.85 3.61 5.74 0.67
SD 0.90 0.95 1.05 '
White males N 235 1046 252 .
M 3.39 3.23 3.08 4.362 0.44
SD 1.10 1.15 1.21
White females N [ 228 1061 235 .
Mift 3,48 3.26 2.88 17.88 2.17
sp*f.  1.02 1.12 1.20
Negrc males N 25 159 35 0.45 0.00
M 4.48 4.50 4.37
SD 0.59 0.76 0.73
Negro females N 20 136 26 a
M 4.70 4.55 4.19 3.337 2.50
SD 0.57 0.69 1.02
Note.--Lower means indicate higher SES level.
ap < .05 r1
by ¢.01 el

“p < .001

———— .. . —— s
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SES measure than with either of the educational or occupational
components was in the Negro female sample. In this sample,
average and overachievers differed in mean educational and occu-
pational level of father, but these differences were not statisti-
cally significant. Combining these two measures to obtain an SES
level score increased the differences among the achievement groups

to a statistically significant level (p<.05).

Relationship of Other Family Characteristics to Reading Achievement
Underachievers, average achievers, and overachievers were

compared on number of siblings and marital status of parents.

The mean number of siblings for achievement groups is presented

in Table 9. There was a significant difference across achievement
groups in the combined samples, with underachievers having a higher
number of siblings than average or overachievers. A similar
relationship, however, was not consistently found in the stratifi-
cations of the combined samples and the individual samples.
Although there were trends across achievement groups, significant
differences were only found in the low IQ level and the white

male sample. Where significant differences and trends occurred,
means of the achievement groups indicated that the relationship

of number of siblings to reading achievement resulted primarily
from the fewer siblings of overachievers rather than the greater
number for underachievers. The indication that the relationship

of number of siblings to reading achievement was primarily
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Table 9 ' i

Mean Number of Siblings of Under-, Average, and Overachievers
in the Combined Samples, High and Low SES and IQ Ranges,
and Separate Race and Sex Samples f

G g it i 2

Under- Average Over-
Group achievers achievers achievers F omega2
Combined samples N 536 2537 578 a
M 2035 2037 2.12 3.64 0.1‘i
SD 1.94 2.09 1.82
High SES N 193 1001 293
M 1.87 1.85 1.78 0.3¢ 0.00
SD 1.38 1.45 1.22
Low SES N 315 1401 255
M 2.73 - 2.82 2.69 0.53 0.00
SD 2.08 2.31 2.23
High IQ N 319 1495 343
M 1.92 1.92 1.82 0.60 0.00
Sb 1.53 1.65 1.47
Low IQ N 217 1042 235 a
M 3.00 3.02 2.57 3.537 0.34
SD 2.27 2.45 2.18
White males N 248 1105 271
M 2.16 2.03 1.76 3.90% 0.36
SD 1.80 1.74 1.40
White females N 240 1116 244
M 2.13 2.06 1.90 1.28 0.04
SD 1.63 1.74 1.37
Negro males N 27 168 36
' M 4.41 4.72 4.86 0.22 0.00
SD 2.69 2.72 2.88
Negro females N 21 148 27
M 4.57 4.63 4.07 0.44 0.00
SD 2.77 2.83 2.93
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characteristic of low-IQ-level white males was supported by the
relationships within the white male sample. The difference in
number of siblings was significant (p <.05; omega2 = 0.927)
across achievement groups in the low IQ level, but it was not
significant across high-IQ white male achievement groups.

The trend of means across achievement groups in the Negro
male sample was opposite from that in the white samples. Negro
male underachievers had the lowest mean number of siblings, and
overachievers had the highest mean number of siblings. 1In the
Negro female sample a trend was not clear; both underachievers
and overachievers had fewer siblings than average achievers.

A closer examination sf family size in the Negro samples
indicated that fewer underachievers came from small and large
families, in contrast to the white samples where the incidence
of underachievement consistently increased with increase in
family size. In the Negro samples, 22% of underachievers had
two or less siblings compared to 247% of average achievers and
28% of overachievers. Considering large families, 18% of under-
achievers had six or more siblings compared to 42% of average
achievers and 447 of overachievers.. In contrast, 26% of the
whitq male underachievers had six or more siblings, compared to
5% of average achievers and only 2% of overachievers. Although
the distribution of number of siblings across achievement groups

was not significant in the Negro samples when tested by chi square,
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there was definitely a different relationship to reading achieve-
ment from that found in the white samples. Large family size was
more often associated with average and overachievement than with
underachievement.

The marital status of the subjects' natural parents was coded
into the following categories: married, separated, divorced,
deceased, or :emarried. The percentages in each of these categories
were tabulated for the achievement groups. 1In addition, a dichoto-
mous variable was formed to compare all of the categories that
reflected a change in marital status prior to the 6th grade with
the '"married" category. The percentages of subjects in the three
achievement groups whose parents were recorded as